Social Skills for Students With Autism Spectrum Disorders

Table 4-2. Process for Teaching Social Skills
Step 1: Establish the need

The purpose of this step is to help students see the relevance of
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possible, relate the targeted skill to the student’s experience and
background knowledge.

Step 2: Identify skill
components

The purpose of this step is to present and verbally rehearse the
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task analysis of the successfully performed target social skill.

Step 3: Model the skill

Modeling the skill facilitates learning more rapidly than other
procedures.

Step 4: Role-play

This step allows students to exercise the skill and receive feedback
on the skill performance.

Step 5: Practice

The practice steps generally occur after the presentation and are
used to reinforce mastery of the skill. Provide feedback during
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This step is designed to encourage students to perform the skill in
settings outside the training setting, with different people, different
circumstances, and at different times.
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The purpose of this step is to determine if the skill was learned to
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strategies for individual students.
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Rationale for Lesson Content

The direct instruction lessons include in Chapter 5 (and those in the companion
volume, which focuses on secondary school students) are similar to those designed
for typically developing children (Stephens, 1978) and for students with behavioral
disorders (Goldstein, Sprafkin, Gershaw, & Klein, 1980), but differ in that the lessons
are tailored to the learning characteristics of children and youth with ASD and other
developmental disabilities. These characteristics require special consideration for
deficits in discrimination, attention, memory, motivation, joint attention, visual
learning, and generalization. The 50 lessons designed with elementary school students
in mind fall into the categories of teaching prosocial skills (i.e., skills that reflect
social acceptability), personal skills (i.e., skills that impact self-concept), and social
interaction skills (i.e., skills that foster development of interpersonal communication
and friendships); see Table 4-3.
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